The main goal of this study is oral fluency, that is, the ability to express oneself intelligibly, reasonably, accurately and without too much hesitation without which communication breaks down. In pursuit of this intelligibility between speaker and hearer, the researchers observed through formal and informal settings to find out the deficiencies in the speeches of speakers from the two regions under study that calls for immediate attention. Efforts were made to highlight the pronunciation errors, give possible reasons why they may be occurring and provided plausible solutions.
Introduction
The English Language is used as a foreign language in Ethiopia. Even at that, the teaching of English in schools does not start until grade seven of the education. The language of instruction and communication at all levels is the respective regional language -Amharic in Amhara region and Afan Oromo in Oromia region. Government businesses are mostly conducted in the regional languages. It is observed that circulars are usually written in the native language in the universities. Though stated that the language of instruction from higher grade to the university level is English, most indigenous lecturers still deliver their lectures in their native language. This is because some are not proficient in the English Language having gone through the same system, and the students who all through their lives have been using their native languages are unable to understand lectures delivered in English. This is the shock of most expatriates in Ethiopia who run into the problem of being understood by these students.
Some of the students and teachers who can speak English render some pronunciations inaccurately. This could be attributed to the earlier teachers of English in Ethiopia and the influence of the sound system of the native language which they use for everything. This is possible because a learner may encounter sounds in English that are not part of the sound inventory of the learner's native language. Thirdly, difficulties may also arise because the rules for combing sounds into words are different in the learners' native language. As a result of these difficulties, the native language affects not just the ability of the learners to produce English sounds, but also their ability to hear the sounds.
These assumptions were confirmed by Avery and Ehrlich (1997) when they identified the factors that contribute to the inability of the second language learners (also foreign language learners) to acquire the sound system of a second language. The factors according to them include biological, socio-cultural, personality and linguistic factors.
Biological Factors:
Avery and Ehrlich (1997) used the "critical period hypothesis" to explain this factor. This hypothesis holds that languages are learned differently by children and adults. While child second language learner almost always attains native-like pronunciation, the adult learners almost always have foreign accent. Most speakers of English in Amhara and Oromia regions have this foreign accent because English is not learnt early enough in their lives.
Socio-Cultural Factors:
Socio-cultural factors play an important role in Ethiopia. The more a learner identifies and affiliates with his language and culture, the more he loses grip of the sound system of English. Conversely, early training in the target language and its pronunciations brings about improvement in the learners. Personality Factor:
The personality of the learners should not be left out. Extroverts who are out-going with the wish to socialize learn to speak better than introverts who are always shy to interact with others. Historical Factor:
Historically, the problem of acquisition and usage of the English language in Ethiopia can be traced partly to the takeover of education by the natives after the fall of the Imperial regime. After the liberation of the country in 1942, the British as partners in the liberation struggle asserted their influence on the organization of educational system in the country (Seyoun, 1996) . As would be expected, the language of instruction as the English language. But with the death of Imperial regime and the taken-over of the Dergue regime in 1974, the foreign teachers (Americans, Britons, and the Indians) left. This led to a dire shortage of qualified teachers both at the primary and secondary school levels. Before the exist of the foreign teachers, the observation was that the proficiency of the most native teachers and students in English was anything but poor (Seyoun, 1996) . In fact, the language was seen as a medium of obstruction rather than of instruction. Therefore, the exist of the foreign teachers, many untrained teachers were recruited to teach in the schools with their little knowledge of English. This led to the agitation for teaching in Amharic language since the teachers were not proficient in the English language.
Again, the disappearance of the few educated Ethiopians either to war or dispersion by 1974 dealt a serious blow to the use of English as a medium of instruction. Many of these educated few found themselves in Europe and America and after their studies decided not to come home; thus educating was left largely in the hands of untrained teachers.
Coupled with this was the policy of secrecy on educational matters of the regime at that time and the strengthening of Amharic as the medium of instruction up till recently when English language was introduced as a medium of instruction at the higher level of education in Ethiopia. It is not uncommon to see the native English language teachers using Amharic to teach the English language and other subjects like Mathematics and Physics during classes.
The idea of teaching students to write, and not to speak, is another very vital set back to the English Language acquisition in Ethiopia.
Linguistic Factors:
The learners' native language to a large extent determines the nature of his foreign accent. The sound patterns of the native languages may be transferred into the second language. the pronunciation errors that second/foreign learners made were not just random attempt to produce some familiar sounds but they rather reflect the sound inventory, rules of combination, stress and intonation patterns of the native language.
It is the combination of these factors that play a role in the errors noticed in English pronunciations in the regions studied.
Statement of Problem:
It has been noticed that both students and the elite members of Amhara and Oromia regions of Ethiopia make the following production errors in the use of the English Language:
• Inserting the sound /I/ before the plural morpheme /s/
• Generalizing all the past tense morphemes to /ed/ • Insistence on the pronunciation of the liquid sound /r/ anywhere it occurs in a word.
• Pronunciation of the voiced velar plosive /g/ in word final position even when the realization should be the velar nasal / ŋ/
• The pronunciation of the dental sounds / θ, ð/ as voiced alveolar fricative /z/
• Inability to note the silent letters in English
Methodology:
The researchers made use of both formal and informal methods in collecting the data for this study. Formally, two universities were used -Haramaya University in Oromia region and Bahir Dar university in Amhara region. In the course of classroom teaching, students were given passages to read. The errors perceived by the researchers were documented in a written form. More were also recorded while the students interacted with the researchers-teachers. The researchers recorded the re-occurrence of most errors observed in the classroom.
There were also informal documentations of errors. It is informal because the native speakers never knew they were being observed. This has to do with every day conversations and interaction with colleagues and members of the public. Two important workshops/seminars were attended by the researchers at both universities under study. They are workshop on the review of post graduate curriculum for College of Agriculture at Haramaya University and 25 th Annual Seminar of the faculty of Education in Bahir Dar University, Ethiopia. Each lasted for two days. Papers were presented by highly educated members of the university communities.
Discussions:
This section of the study looked into the pronunciation errors as well as stated what they ought to be. Some of these errors noticed were as follows: A lot of words ending in ng are generally realized as /ŋ/. The soung /g/ is pronounced in word initial, medial and final positions as in gun, glass, eager, hunger, dug, mug and so on. Apart from being realized as /ŋ/ in ng spellings, it is silent when followed by m or n in the same syllable as in gnat, gnaw, phlegm, sign, feign, etc.
5. The pronunciation of inter-dental sounds / θ , ð/ as voiced alveolar fricative /z/:
The sounds / θ / and /ð/ are referred to as inter-dental sounds because the tongue is placed between the teeth in its production. The two th sounds are notoriously difficult for foreign/second language learners because it does not exist in a lot of indigenous languages. These sounds should be differentiated for the foreign language learners. While / θ / and / ð/ are inter-dental fricatives -the first voiceless and the latter voiced, the sound/z/ is a voiced alveolar fricative. The alveolar sounds are produced with the tip of the tongue touching the alveolar ridge. /ð/ is found in words like the, this, that, these, those, then, than, there, though, them, mother, father, brother, etc. / θ/ is found in think, thank, thought, mouth, cloth, path, etc. 6. Finally is the speakers' inability to note the existence of a lot of silent letters in English. As for them, every letter in a word must be pronounced. Below is a collection of some English letters and how they are to be pronounced as compiled by Umera-Okeke (Unpublished).
Silent B
When the letter b comes after m, or when it comes before t in words, the b is silent in such words: 
Suggestions/Recommendation
Since every nation is striving for recognition in the globalization project, no one can afford to be left behind, the curriculum planners need not live in the delusion of native or local technology as some people are campaigning. They should inculcate the teaching of English language into the curriculum from the kindergarten level in order to create relevance and competitive edge for the average Ethiopian in the world system As language teachers, we should Endeavour to teach the language and not about the language. A language is what the native speakers say not what some people think they ought to say. It is therefore necessary to teach pronunciation and pronunciation problems to students from the early stage of education.
Let the students know aspects of their pronunciation that result in other people being unable to understand them. They should also be given opportunity to practice aspects of the English sound system which are crucial for their own improvement. This could be done through minimal pairs, dialogues and other conversation practices.
Finally, the attempt is not to completely eradicate a foreign accent but the goal of the teacher is to bring an improvement in their pronunciation especially as regards critical error responsible for incomprehensibility.
